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Introduction

"An Early Childhood Compete=dY :=stnzment" 1

Responses to "An Early 771=7.eter.zu.

Rating Instrument" 38

Listing of National Panel wieneers 95

Listing of Appalachian Panel pi ers 98

Parent Rating Scale of Child ::,:-.meter.::les 100



714' ry Flu.-ation) Program is attempting

to 'A.1,1,.; in t,t14r;,1: ,-1;,r-11.1111m in the' second generation

ot or*It4r, -e genorition developmental work is

`diareta!-Ie Program. An investigation was con-

cluded a.q a sYstenat:: 4ear:- a macter list of competencies, terminal

vears .L -n.-rmal- American children possess via
innatene-- le...mei essential that this competency

/"t- tr: :-e eveIonment of hehavioral descriptives.

tit Cle investigator was concerned
te :7. 7-e the major investigative auestion

was arozvt-r .Ar I: 1-,'r!inlz t.' normal growth and develooment

pattern- an.: 1n' to results of nrogram evaluation.

"The *.itional Panel of Child Development

-ee . 3r X--,11aohian Panel of Child Development

raz- `r4; a= a ,:r'ur of reactors Co "An Early Childhood

ortmetent-v teActions to this instrument are re-
corded :es In tls ±-,:ument.

- 7t. -7, r>..v. t. Fir: --Ildood rompetencv Rating Instrument"
ar, :re 7, :771-1riA,'n procedure. The results of this

.,mt-aratIve treatment v:II 'e in the parent document, "A
competen:%. --evelooment in Preschool Education." The
comoetenz.ec. ta: rena:n after analvti,7a1 treatment, will he those com-
petencle f:r7T 7_771:1%;7 rase. The bridge that took us from the

t: decisions necessary to form the

hehavicral rea:::tions of approximately one thousand

oarent, rres:-.7-7ler; t7 a similar listing of the com-

7etene4. -wren: of Child Competencies" can he found
followinc r'aze

".""e final :NtTarat:...e aralvsts will include comparisons of a National
Panel. In Ao7a:a:*.lan sane:. and 1.ppalachian Parents. A detailed explana-
tion of rrozed-res, analysis 7f responses, and findings are included in
the ;:sart-.t mentIiet earlier in the introduction.
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Instructions to Judges

Vall please rate the following items with relationship to the
of each item as a child competency (expected behavior at age

/ mss., 1 months) . These competencies are to be those that the "normal'
-hAtr-:urt (ate 6 years, 0 months) could be expected to possess on the

at existent empirical knowledge,

lar.n v.:cm is scaled five to one:

5 Strongly supportive empirical
evidence as an expected competency

4 Slightly supportive empirical
evidence as an expected competency

3 No empirical evidence as expected
competency

Slightly nonsupportive empirical
evidence as an expected competency

Strongly nonsupportive empirical
evidence as an expected competency

Mmpirical evidence: Originating in, or based on
)nservation or experience; capable of being ver-
lfted or disproved by observation or experiment.
lienster's Seventh New Collegiate Dictionary;
second and third definitions.)
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Procedures for Rating

1. Rate each example by ?lac in an X anywhere on
the line where your reaction is best suited.

2. When the examples have been rated, place an X
anywhere on the line where you feel your re-
action to the competency is best suited.

3. When the competencies have been rated, place
an X anywhere on the line were you feel your
reaction to the category is best suited.

4. If you have any comments about an example, a
competency, or a category, space s provided.

Please note that your task is to provide your best scholarly judgment,
within the above established framework, about child competencies that will
become a set from which behavioral descriptions will be developed. The
behavioral dcscriptions will flow into a derelopmental design pictorially
represented by the attached charts.
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HOPE
(Home Oriented Preschool Education)

Integration Model

Competencies

Competency Categories
and

Clarifying Examples

Behavioral Descriptions

Television Presentation

Behavioral Descriptions
for Parent and
Child

Suggested TV Episodes

Suggested Activities
that TV will Elicit
from Parent and/or
Child

Weekly Parents' Guide

Behavioral Descriptions
for Parent and
Child

Specifically Described
Activities for
Parent and Child

Child Development

Aids for Parents

Listing of Instruc-
tional Strategies
for Parents

Weekly Home Visitor Guide

Behavioral Descriptions
for Parent and/or
Child

Specifically Described
Activities for
Parent and Child

Specific Instvuctional
Strategies for the
Home Visitor

10

Week-.
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HOPE
(Home Oriented Preschool Education)

Integration Model

Competencies

CompeLency Categories
and

Clarifying Examples

17Behaviorsl Descriptions

Weekly Parents' Guide

Behavioral Descriptions
for Parent and
Child

Specifically Described
Activities for
Parent and Child

Child Development

Aids for Parents

Listing of Instruc-
tional Strategies
for Parents

Weekly Home Visitor Guide

Behavioral Descriptions
for Parent and/or
Child

Specifically Described
Activities for
Parent and Child

Specific Instructional
Strategies for the
Home Visitor

10

Weekly Group Experience Guide

Behavioral Descriptions
for Children

Specifically Described
Activities for
Children

Specific Instructional
Strategies for the
Home Visitor



Empirically Referenced Instructional Model

Child

Competencies

Competency
Categories

Behavioral
Descriptions

Home-Based
Instructional
Programs

Production of
Materials and
Activities

(Expectancies) Ability To Do

(Outcomes) Can Do it

tr..



I. Category: Classification

I. A. Competency: Ability to form concepts

Examples:

1. To recognize similarities or dif-
ferences of objects and/or events 5

a)

2

3 2 I

2. To understand the nature of the
similarities and differences of
objects and/or events 5 4 3 2 1

3. To esiabilsh and label conceptual
groups 5 4 3 2 I

4, To verbalize principles under-
lying categories

5. To generalize from one situation
to another

A. Competency: Ability to form concepts

Comments:

2

5 4

5 4 2
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1. C. Competency: Ability to discriminate by sight

Examples:

V

0

C
0

11)

V
.
0

0
C

-c d:stircyish zize u.:1(1 reCog-
ritlon, -141,cn,ng, and labeling

-o shapes using re-
:;critl(r, natching, end labeling

3 70 cistir;uish color using re-

5 4 3 2 i

c:.cnitior, -.arching., ono labeling 5 4 3

4 To cistinguish letters and some
simpsa words

brcelve organized form

5 4 3 2 1

listirct from Its background 5 4 3 2 1

C. Competency: Ability to discriminate
by sight 5 4 3 2 1

Comments:

14
8



I. D. Competency: Ability to discriminate by touch

Ex:Imples:

I. To distinguish temperature

2. To distinguish shapes

3. To distinguish functional objects

4, To identify texture of material
as smooth, slippery, etc.

5. To distinguish hotter and
cooler temperatures of surfaces.
liquids

D. Competency: Ability to discriminate
by touch

Ccomments:

5 4

5 4

5 4

5 4

4

4)

C

0

2

3

V

4.1
1. Le

o o

o 0

v C7

0

0 0

W.*

U

3 2 1

3 2

2

3 2

5
9



1. E. Competency: Ability to sort

Examples:

I. To recognize similar qualities in
different objects

2. To recognize similar functions and
relationships in different objects

3. To provide descriptions while
sorting

114

44

V

5 4 2

0

02
4'

3 2

4. To label the group of objects 5 4 3 2 1

E. Competency: Ability to sort 5 4 2 1

Comments:



I. F. Competency: Ability to ordinate

Examples:

I. Arrange objects in sequence according
to size, numerousness, and time

2. To establish one-to-one correspon-
dence with recognition, matching,
and labeling

3. To identify positional relationships

4. To have elementary notions of in-
clusion and exclusion

5. To establish set-numeral relation-
ships

F. Competency: Ability to ordinate

Comments:

0)

4j

C

V

0
a

3
C C

amm

3 2

5 4

5 4 3 2 1

5 4 3 2 1

5 4
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I. G. Competency: WI:1'y tc co^sv-vt

4)

L
0 0

Examples:

Separates otjects
achieve one-to-one re"':-es 3 2

2. To distinguist,

various transfc-that'c. s 4 3 2 1

3. To identify larpe- smaHer
pairs of objects 2 1

4. To conserve number 5 4 3 2 1

G. Competency: Ability :c ccaserve 5 4 3

Commenrs:



I. M. Competency: Mil ry to measure

Examples:

I. To distinguish time (longer and
shorter Intervals)

To dist! ish weight (heavier
and tighter)

3. To distinguish distance (longer
and shorter)

4. To distinguish measurement
(units end Instrument's
functions)

To distinguish vlufe () ney)

H. Competency: Ability to measure

Comments:

14 3

5 14 3

11 3

C

1

2

1

2



t. L army: Ability tz * spotial .retwelicomsa:26

EsamPies:

. To *IstInguist 1°mot r
tatlon of gm ocject Tr spec*

Z. To ideatify directioms hoolqnm

of otlects--goloc sow. cmInG
towards, sscomolms, 04scomeils,

3. To estabilsA part/WNW. noitirizp-
Stlip$

4. To recolgolz* crosvecms Tums;*Ir 5 3 2

4 2 i

5. To recogolz* physics; chusellN

To establish laftirioort or.7.0",
tattoo

Campetspcy: Ability vo demote

milstloas#11$4

C4M11.11"*":
..M11.1==IMOMMOnftIIMPIINNWINIMINPM..11M"

Category: Classification 2 1



II. Category: Communication

:amice:acv- Ability to recognize the social functions of language

E.tavab!el:

tnat language Is neither
'--;r1-" -*car "wrong," but rather

'!ccrocrate" or "inappropriate"
;-Vera situation

,,,,at language has a

.:,rher than communication

1-ormation, that function being
3s3,:narcter typing

V

.110,

5

I)

V

3

C.

2

.5d ulguage in the service of
1.44-scoal :nteractions 5 4 3 2 1

I4inaetencv: Ability to recognize the
social functions of
language 5 4 3 2

:zmmencs.
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C. Competency: Ability to explain (essentially a functional concern)

EAampies: U

0

1100

0

4.1

-

0
C
0

C
0

41.1 r. VW* 4.
6/1

I. To recognize the dynamic of the
operation to be explained 5 4 3 2 1

2. To detail relationships of
functions 5 4 3 2 1

3. To suit the explanation to the
audience and situation involved 5 4 3 2 1

4. Gives simple explanations of
physical phenomena such as
falling, breaking, pushing, etc. 5 4 2

To be able to ask appropriate
questions 2 I

C. Competency: Ability to explain (es-
sentially a functional
concern)

5 4....3 2

Comments:



11. D. Competency: Ability to describe (essentially a pictorial concern)

Examplest

I. To make the description meaning-
ful to another

2. To remember objects and events

Uses words to communicate descrip-
tions of common objects In terms
of their attributes - color, shape,
size, texture, etc.

4. Uses words correctly to compare
object features, in terms of color,
size, etc.

D. Competency: Ability to describe (es-
sentially a pictorial
concern)

Comments:

Y1 U
C
V

V

3

V

2

2

is 3 2 1



Competency: Ability to articulate

4.0

Examples:

I. lo speak audibly

2. To speak comprehensively 5

3. To be willing to speak when
approriate

4. To monitor unnecessary or
inappropriate speech

5. Pronounce words in oral vocabu-
lary correctly (communicably)

6. Expresses "mood" by vocal in-
flections (sadness, anger,
secrecy, etc.)

I)

1

4'

111

3

0
C

4'

0

1

3

5 4 3 2

E. Competency: Ability to articulate 5 4 3 2

Comments:
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III. Category: Coordination

Ill. A. Competency: Ability to construct

Examples:

1. To construct so that relationships
between parts and whole are clear

2. To assess appropriateness of ma-
terials for various constructions

3. To use materials such as pencils,
crayons, scissors, paste, mosaics,
clay

4. Constructs structures with
materials

5. Constructs simple geometrical
shapes by placing parts together

A. Competency: Ability to construct

Comments:

C
0L

4,a pm*

C

1:

a

4J

z

C
0
L.
4'
N

5 4 3 2 1

5 4 3 2 I

4 3 2 1

2

5 4

5 4 3 2

22
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C. Competency: Ability to draw

Examples:

0

0
1,0
0

Ai

V

L.

V

2

O

of

'o
z.
4.1

I. To conceive and hold mental
pictures. 5 3 2 1

2. To produce recognizable pictures 5 4 3 2 1

3. Draws common geometrical shapes
(square, triangle, circle,
ellipse, etc.) 2

4. To comprehend design 5 3 2 1

5. To demonstrate basic principles
of design 5 4 3 2

C. Competency: Ability to draw 5 4 2 1

Comments:

aA



D. Competency: Ability to use body to express feelings

Examples:

I. To recognize the effect of physi-
cal gestures from others

2. To communicate various intentions
with the body

3. To demonstrate common physical
gestures (threatening, pleading,
rejecting, etc.)

4. Executes simple rhythmical dances

5. To take the roles of various
objects

D. Competency: Ability to use body
to express feelings

Comments:

2

5 4 3 2

5 4 3 2

3

5 4 3 2 1

5 4 3 2



III. E. Competency: Ability to control large muscles

Examples:

yl

C
I,

c
o w

;

1. To balance ones self in situations u.

with special constraIrts (balance 4/1 Ai
...

beam, walking an InclIne, using,
the trampoline) 5 4 3

2. To move in The ways ome wants
to 5 4 3

3. To avoid excessive ^ Liminess

4. Makes movements of uncle body or
of limbs In re,41onse to oral
directions

3

5 4 3

V

in

o
4

2 1

2 1

2

2

To acquire cognitive conTrol of
movement 5 2 1

E. Competency: Ability to control large
muscles 5 4 3 2

Comments:
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p
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f
e
e
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*
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o
r

f
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r
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v
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-

m
e
n
t

O
M

V

0
C

5 4 3 2

5 4 3 2 1

5
.

R
e
s
p
e
r

t
o

v
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t
a
7

:
7
-
e
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i
c
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s
,

m
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u
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e
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r
s
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r
-
-
g
,

o
p
e
n
i
n
g
,

e
t
c
.

5 4 3 2

F
.

C
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m
p
e
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e
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c
y
:

A
b
i
l
i
t
y

t
o

c
o
n
t
r
o
l

s
m
a
l
l

m
u
s
c
l
e
s

C
o
m
m
e
n
t
s
:

5 4 3 2 1

I
I
I
.
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ategory:
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o
n

5 4 3 2 1
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I. :...mcittencv: Ability to plan action

t_sarnu 4 eL44

Isaxe :ncices based on the
velam;cs ct a given situation

assess resources

:-areas -s and results of
ac-*:n

ns a set of actions involving
:r -nree separate steps to

c=mc:Tsn a stated goal

:-:maettncv: Ability to plan action

:zmmentS:

en

0

4e> Vs

5 4 3

5 4 3

5 4 3

4

5 4 3

45-
29



IV. C. Competency: Ability to persist in actions

Examples:

I. To control attention span in Terms
of task requirements

2. To recognize correlation between
time spent and results achieved 5 4 3 2 1

To identify interim accomplish-
ments related to more complete
goals

5 4

V

V

V

3

V

2

4. To persist In tasks In presence
of distractions

5. To be willing to abandon an unpro-
ductive activity

6. To adapt his cognitive styles to
the demands of the situation (e.g.,
know when risk-taking Is a better
strategy than caution)

5

5 4 3 2

4 3 2

4 3 2 1

C. Competency: Ability to persist
in actions 5 4 3 2

Comments:



IV. D. Competency: Ability to be self-reliant

Examples:

I. To make reasonably accurate esti-
mates of one's abilities in motor
and cognitive tasks

2. To identify discrepancies between
one's work and given goals

3. To know appropriate sources of
help (e.g., adults, other children,
community services)

4. To recognize when it is important
to seek help

5. To know how to summon help

D. Competency: Ability to be self-
reliant

Comments:

V

Ui°
c.

"0
1;

0
,o4

5 4 3

5 4 3

4 3

4 3

2

2 1

5



IV. E. Competency: Ability to sustain health and safety

Examples:

I. To realize that it is important to
try to prevent illness

SI

5

NO

tom

4

SI

SI

a

3

2. To meet common standards for peer
group 5 4 3

To identify common symptons of
illness; infection, raised temper-
ature, swelling, inflamation, etc..

4. To follow safety practices in
day-to-day activities

5. To develop sensible eating,
sleeping, and dressing habits

E. Competency: Ability to sustain health
and safety

Comments:

c

2

2

IV. Category: Habits and Attitudes 5 4 3 2

32
38



V. Category: Social Relationships

V. A. Competency: Ability to assume appropriate social behaviors

Examples:

V

1;
o y
I. ...

in i44

I. Works cooperatively toward a common
goal by division of labor 5 4

2. Follows directions given by another
peer in pursuit of an accepted goal

V

3 2

z

'a

1

2 1Makes positive overtures to others 5 4 _3

4. Regulates antisocial behavior in
himself through moderation, re-
direction (not repression)

5. Recognition of the various roles
that adults and children are called
upon to play

A. Competency: Ability to assume appropri-
ate social behaviors 5 4

Comments:

3 2

2

33
t79



V. B. Competency: Ability to get attention

Examples:

I. Stimulates co-workers by mani-
festing a sense of urgency

2. Obtains information from others
by asking questions

3. Evokes interest in others by
playing a role (teacher, physi-
cian, etc.)

4. To get attention when appropriate

B. Competency: Ability to get
attention

Comments:

OM

U) a in

V

4.1

g
0

in

5 3 2 1

4 3 2 1

4 3 2

5 4 2 1
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p
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r
s
p
e
c
t
i
v
e

o
f
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e
r

E
x
a
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p
l
e
s
:

I
.

T
o

r
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l
e

p
l
a
y

a
)

L

4

C
4.1

5 4 2

T
o

p
l
a
y

w
i
t
h

a
n
d

t
a
l
k

t
o

o
t
h
e
r
s

5 4 3 2 1

T
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i
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.
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5 4 3 2
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V. E. Competency: Ability to respect the individuality of others

Examples:

I. To discriminate without having
to Judge

2. To express admiration for others
when admiration is appropriate

3. To choose personal actions toward
others independently of physical
differences

4. To reject clearly antisocial be-
havior in others

4'
L.

4

C

a
3

C

3 2

5. To recognize differences within
broad racial or social categories 5 4 3 2 I

E. Competency: Ability to respect the
individuality of others 5 4 3 2 1

Comments:

V. Category: Social Relationships 5 4 3 2



RESPONSES
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38



I. Category: Classification

I. A. Competency: Ability to form concepts

Examples:

1. 1, rocognize similarities or differences of ob-
jcts and/or events

2. To understand the nature of the similarities and
ditferences of objects and/or events

3. To establish and label conceptual groups

4. To verbalize principles underlying categories

!). To generalize from one situation to another

National Panel

Specific Comments:

I. Learning concepts derived from the appearance of objects is obviously
important. "Understanding their nature" is likely impossible.

2. See comment re. example 112. Not a behavioral statement (To Understand
the nature of) without examples. #5 might be expected under special
conditions, but not generally.

3. I am having difficulty because of the non-specific nature of the
examples. For instance on 114 a six year old could do some very ele-
mentary verbalizing of principles, e.g., - They're all green - but
would have a tough time with more complex categories.

General Comments:

1. I feel uncomfortable about generalizing about the statement above. The
live statements are much better than the competency. Obviously, the
child can perform sore of the tasks involved in concept formation and
not others.

2. It is difficult to rate these because of the generality of the examples.
Concepts about what? Some kinds of concepts (highly abstract) are
beyond 6 yr. olds; others are clearly not.

3. Depends on the level of the abstraction of the concepts.

. A-1

5. There are great class differences in such abilities. Moreover, we are
a long way from knowing how to provide the experiences through which
children achieve them.

39 45



4;;a a:-

SpeeifiL Cawalents.

1. *3: Some baai: gro,.ps -i.e. ft.o.d, animal, clothing)

2. Term nature = ? Also or.iveral statements are difficult to deal with
#2, 3.

3. Examples art, incon :-e cmpetency. Certainly 6's form
conceptstot that is far titterer.: from multiple classification, gen-
eralization or "tnr n3 :-re cf---

2. Work of Piaget Tee temcsatrated effort to but difficulty with.
More a matter of com.;;laxi:7= cf objects or events. This seems relevant
to whole area of concepts.

5. Suggestions--In 0: - wit.. "zross,- #3 - delimit with addition
of words "verbally :abet br.,at conceptual"

General Comments;

1. Processes are evidenced, depth, abstraction, etc., may vary.

1 Of course, six year olds 'rave :he a'""-y to form concepts, however,
their means of handling :ontepts an operating on them (using concrete
operations) must be specifitai. :bey can recognize similarities, label,
verbalize, and generalize, you must say through what method and
to what degree.

3. Examples too broad - pe.tiaps '4mi:tar objects - events rather abstract.
Labeling, verbaii2ing an: 4enera:iting tifficult for children.

4. This is the area in wt.:r. :tiltren to Appalachia appear to have the
most difficulty. Of this probably related to teacher prepar-
ation and skill in the area cf toccept formation.

5. The children I observed most _f these tasks when dealing with
their families, with :te instr=ents of Appalachia as well as
standard games, etc., des for this purpose.



1. b. Competer,cy

ExaM;:e$

-a

Specific Comsemts:

-

tc discriminate by sound

:-arac-rer;

-:es ccunC name ,72rdi,:.r

patterns

constituent parts

a-: ''ones

National Panel

e

1. #4 DK*Don't know aticut empirical evidence. 11 ? * Statement is not
precise enough for ne t- answer. (These symbols are used throughout.)

The meaning :f such terms as simple is crucial--Also identify.

3. fl seens to assume labelling (implied), which raises the question of
which characteristics must be Labelled. #4 almost too abstract to
respond to a: any :eve:. 15 rating is for "distinguish"--"identify"
cannot be rated witn,out further breakdown.

1 don't know wcna: means

General Core-t >:

1. Simple so-..hcs--sone musical and some verbal sounds.

2. I don't . .e 6 yr. olds afcen have difficulty w/ this competency.

Soecific Cornre-:5:

*5. Not clear

Anoalachian Panel

technicalexample: word syllables?

2. Why mix "identif.,a....n" and "distinguish" (or perhaps id - recognize)
A c yr. old can note differences betwn tones but could not "identify"
high C, I tnink.

3. f. - I believe there is equivocal evidence. Linguistics such are based
patterns of oral speech available by 3 or 4.

fl imp: es labeling - zoo broad 12 - can if sound is a familiar one
from their own environment.

5. #3 - I'm no: sure I understand this.
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0i$criminate by sight

;:ze ,sing recognition, ma-!crirsc,

iaces using recognition, matching,

"sing recognition, matthinc,

-cush otters anc some simtle worcs

organizeC form cistinct from its

National Panel

ab:.1:::? to discriminate letters more prevalent than ability
words.

R. oenavicral statement.

.wrx., labeling might not yet have been achieved but presence
would be strongly supportive evidence of competence. Crass

4ery great here, especially with respect to encodi.zi

z: seems :? belong with concept formation.

...s again in the non-specifically e.g. #1 complex gemetrtc
4,1aJtt Iif::tcult for an adult to remember. More so a child *-

i4=V- ne problem.

:co*:

:.:mmer 7i.

_eve:, would make a difference, but I am assuming this 7e

le_*_eve many o yr. olds have difficulty in this area.

Appalachian Panel

and shapes should be specified since even three-
zan at least match some colors and shapes.

lasesimple shapes, primary color,--

4349



3. #1 Absolute - but t)t relative. #2 If shapes are relevant to culture.
Si - labeling varies a great deal according to training. #4 - rated
because of "could" - has to be relevant. #5 - I rated because of
figure/ground difficulties.

4. #2 - I have questions about the latelIm of shapes.

5. Examples cover too much "labeling" should not be included in the #2 6
#3 group #5 - perhaps with guidance

b. #5 - I am seeing this in the particular instance of mountain children
looking at surroundings and being able to point out a "ridge" "a hill,"
"a holler"

General Comments:

I. *C. Items for discrimination. must be large enough for a six year old
to see; otherwise answers would be in another category.

Depends on the task

3. This ability is not as well developed as discrimination by sound, but
the reason is that our culture has expected less of children early on
in this area. Future or current generations who have had two or three
year olds of Sesame St. & Electric Company may be more competent in
this area.



I. O. Competency: Ability to discriminate by touch

Examples:

1. To distinguish temperature

2. To distinguish shapes

3. To distinguish functional objects

4. To identify texture of material as smooth, slip-
pery, etc.

5. To distinguish hotter and cooler temperatures of
surfaces, liquids

National Panel

Specific Comments:

1. These examples (1-3) are too general and vague - e.g. to distinguish
hot, and cold; hotter and colder than rather than temperature. Shapes
& functional objects should also be translated.

2. On "temperature" by touch do you mean relative or fairly precise? If
the former then 1 & 5 overlap. If not, I doubt most could do #1.

3. Re. #1 - #5 a better example. Re. #3 - rating made for "to discrimi-
nate objects (i.e., into groups) by function."

4. Work on temperature unknown to me.

5. DI - in what medium?

General Comments:

I. I n't believe many 6 yr. olds have trouble in this area.

2. Clearly, six year olds have touching competencies; their importance to
the educational process is not clearly established, though.

3. From work on cicatric perception, it would appear that such examples
are evidence of the presence of concepts which motivate and control
manual exploration of materials and objects, but.

4. Observations usually include a combination of vision and touch-touch
along is more uncertain.



Appalachian Panel

Spec i t i c Comment:

1. #2 - Can "feel" major difierences - obvious - but labeling weak 03 -

only it functional object from his known environment. #4 may identify
as different - but not the detailed labeling.

2. 1/5 - There is strong support for a child distinguishing degrees of tem-
perature by taste, in terms of liquids.

3. Re. #1 - very limited physiological data of paired comparison type of
a developmental sort. #2 - Can when trained. Shapes must be relevant.

4. *2 - again, which shapes?

General Comments:

1. Will depend on the child's familiarity with objects

2. In general, I believe that this sense is under used in our culture.
Also, this sense usually combined with sight. I feel that in some
ways I over-rated existing evidence.

3. There is great abili; in this area, but the appropriate labels may not
be in the child's vocabulary.

4. If they are familiar



1. E. Competency: Ability to sort

Examples:

I. To recognize similar qualities In different
objects

2. To recognize similar functions and relationships
in different objects

3. To provide descriptions while sorting

4. To label the group of objects

National Panel

Specific Comments:

1. "Providing descriptions" is a somewhat ambiguous description. If the
child can respond to oral directions, this is probably sufficient.

2. #1 only for simple sensory qualities or functions

3. Functional relationships may be too advanced.

4. A-1

General Comments:

1. So much depends upon the nature of the situation that I am unable to
answer in general.

Appalachian Panel

Specific Comments:

1. #2 functions & relationships seem to be two different things - why
lump them together?

2. #3 (Most descriptions are in terms of function)

3. L11 - with guidance & familiarity with object, #2 - too broad, 1/3 & #4
involve labeling

General Comments:

1. *E. With defects familiar to the child -. Answers apply to free re-
sponse situations - not necessarily predetermined categories.

2. If one arranges the set of items to be sorted properly, a two year old
can sort.

47 53



3. The whole issue of complexity and familiarity of objects is relevant.
I have a student who did an entire Thesis on this.

4. This competency is emerging (as are most in the category).

48
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Appalachian Panel

Specific Comments:

1. I particularly had occasion to observe as children placed time in order
as they retraced their bus routes for a wall map.

2. 12 - "labeling" - one step too many

3. 11 - Strongly supportive in terms of size but not of numerousness or
time. #5 - The rating may be off here, depending upon what is/is not
included in the example.

.4. Events more likely to be ordered by time than objects. I question
labeling.

5. Not sure #5

o. *4. Technical - not clear; does this refer to set theory?

General Comments:

1. Examples too broad

2. Definitely there is evidence that some ordination is occurring. Equi-
vocal. Not with all variables simultaneously.

3. Not sure about this competency.

50
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I. G. Competency: Ability to conserve

Examples:

1. ',A :paroles objects in groups to achieve ono-to-one
matches

2. To distinguish quantity under various transfor-
mations

3. To identify larger and smaller pairs of objects

4. To conserve number

National Panel

Specific Comments:

1. (re. #1) when groups are small

2. #4 not understood by me.

3. #2 depends very much on what transformations, 1#3 evidence varies,
although I suspect many could do this by 6-0 if that were deemed impor-
tant enough.

General Comments:

1. depends on definition of "conserve," but in many situations 6.0 year
old does not

2. The various conservations don't all emerge at the same time. Si.. years
of age is a transitional point in this general area.

3. Do not know the literature well enough to judge.

4. A-1 - but again 1 don't believe this ability is lacking in many chil-
dren.

5. In children from educated middle class families. Again the evidence
is clear that some 6 year olds can conserve somewhat but not generally
(see Swedslund)

Appalachian Panel

Specific Comments:

1. *3. not clear

2. quantity - conservation develops by degrees - vol. & wt. come later,
conserv. of number begins at about this period.
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3. Example NI is contained in Competency F., example #2, where I would
suggest leaving it and simply omit Competency C.

4, 4 - To conserve number - The average 6.0 does have the ability. How-
ever, we have recently discovered that verbalization in relation to
conservation is frequently difficult. We have only recently begun to
explore this.

General Comments:

1. in general, six-year-olds could not be expected to conserve, except
perhaps number

2. Age here is, of course, a relative factor - not absolute - thus the
stated terminal age of b as the basic criterion makes the rating
hazardous.

3. There is a great deal of research (Elkind & others) which would be
helpful here. Whether or not the child is able to conserve depends on
where he is in his movement from preoperational thought to the state
of concrete operations which occurs about this time.

4. Piagetian literature suggests conservation "in progress"
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I. H. Competency: Ability to measure

Examples:

To distinguish time (longer and shorter intervals)

.. dklinguish weight (heavier and lighter)

distah...e (longer and shorter)

4. To distinguish measurement' units and instruments
functions)

To distinguish value (money)

National Panel

Specific Comments:

1. #1 gots a "3" because there is little evidence & individual differences
are quite notable--but could be taught. Re. #2 and 1 /3-But these are
not examples of measurement, but rather of discrimination belonging
under Competency "C" or "D" #5 the evidence is for superficial know-
ledge only in this instance.

2. #3 can be used to illustrate a problem with many of the examples on
these sheets. We would expect a 6 year old to distinguish between the
lengths of two sticks (e.g., this one is longer) if they are placed
parallel in the same plane; but if the sticks are not placed parallel,
the child might not solve the problem.

General Comments:

1. Generalization about ability to measure is impossible. Situation &
social class make great differences.

2. 1 don't know how much of a problem this item is for children.

3. On balnce cannot judge the competency as a whole because of my own
lack of knowledge.

4. This is very hard. Rudimentary competencies are present, but precise
measures on any of these dimensions is not ordinary among six year olds
therefore I am unsure as to whether to rate 4 or 2.

Appalachian Panel

Specific Comments:

1. #1, #2, - too general - perhaps some success with concretes - not
abstractions, 1/5 - may refer to something "that cost a hundred dollars"
but the real value meaning of what he said he doesn't know.



2. 01 would have slight sup r: if it refers to time intervals in broad
ways.

3. Re. 03 - applIed tc t:ect- ses - as applied to space - limited.
Re. 05 ambivalent c:iss stg. variable.

A. Value as sub-element

5. 1. Very gross differences in :1114. 3. dependent upon distance (i.e.
if distance distinguish:,ni be.zwee-: zIce aiile and two miles, rating
would be 112 or #1) These are relative--fzr long distance, heavy
weights, etc. answers vrou:c to #:. F:r short distances and light
weights with much distance t=etween, it.: and 3 would be rated supportive.

General Comment:;:

1. Again "level" of compc:-r.:e Is :.'ze pc nt of order.

2. I think this would depen .:egre o dIfference between items being
distinguished, however -



I. 1. Competenc: '1 to zencte spatial relationships

Examc;e5.

1.461,

Specific Comments:

of objects--
-:.wards, ascending, descending

-eia'fionships

:e .4.,-ansfer

hational Panel

1. *5. Fc'r immioec:att fam_iliar phenomena and for malfunction yes, other-

wise, n' ex. researzh by Bermonsky.

2. #1 not uadersto- . #4 not understood

3. Re. #1 - -pc tio-o- yes. -orientatton" - weak. Re. #3 - Part of space?
Re. #4 - Spacer depends on modalities - perhaps for tactile-visual
Re. #5 - Space .4.-nly if taught - otherwise no.

Causality doesn't ere with equal accuracy in all areas.

S There are marker.. :,--,;a:itat'.ve differences in these items, for instance,

. and 5 don't seen tc fit with the others. Delete 4 and 5 from the
list and 1 could azzept an overall of 4 or 5 rating.

Soffit. :ar. _zannot

General Comments

Ratng oesite zther ratings because the examples are poor but
the devel,-pmenz spatia: relationships is present.

-. Again - There are overly general.

.,olac*lian Panel

Spec, Comments-

3. with what7 rear cbtetts, two dimensional representations letters
and words? .. technic not easily understood 5. Not clear
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Category: Classification

National Panel

:t: :.:11:4 :4 i..tiaticn or materials & social class of child.

1: ass ume tie above competencies all belong under this category.
-1.s :':umunt was regarding rating of 4 or 5 for category.)

,ou see classification as a broader term than I do. It

tit*inia ae ziat tne broader term is to form concepts.

Appalachian Panel

4ncther logical operation that becomes operative
:-ncrete operational period." (age 7 - 11) - Piaget.
:Lassifi.,7ation skills/abilities are emerging, even from

7_r:I. Laclude aspects for the six-year-old would. not be amiss
is :,aucicn exercised.

712,4 :,:nvecenev varies considerably - degree of difficulty variec.
IWTtst :sea s.arp.:e classification, i.e. single attribute as a base cr -



II. Category: COmmuniCation

it. A. Competency: Ability to recos^ze t"e soc;al functions of language

Examples:

roali2k= 'an;e nor:,z

t-- rsfi-er :r "irap;:r,4ri-

. rea!ize *a..s a cer

;7,1 clasic*,arac*e-

Jc-,e tanc*.aal.? **- ser;:e :* :e-sr,:,r31 inter-

National Panel

Specific Comments:

1. *1 a very sophisticated level as stated. 02 - perhaps if this were
stated in less conceptual terms, the rating would be as high as a "4."

2. Adults do not even accomplish 1.

General Comments:

I. DK

2. This competency sounds much too advanced to be realistic.

3. (as exemplified above)

... By far the functional-service aspects of language are more important
than the subtle ones at this age.

5. Probably high priority

Cannot answer. ,ee comments above you are asking for norms that do not
exist. (Comment under #1 was "usually.")

Appalachian Panel

Specific Comments:

1. #2 not clear.

2. Re. #1 - I believe almost No evidence - Believe there could be evi-
dence.



3. I am unable to rate example #2. The only evidence I have found in the
literature or that I have from experience is in terms of adult concepts,

nut the child's. The item troubles me; personally.

4. //1 - "appropriate" by whose standards? classroom? teacher? home? Appal-
achian children may come to school lacking in language skills because
they have not heard a great deal of talk - what they have heard is
"appropriate" in their worlds.

General Comments:

1. A tascinating area and one in which I'd like to see work



II. B. Competency: Ability to label

Examples:

I. To realize the importance of Ilbeis as a conven-
ience in communicating with others

(3)* 2. To realise that most feelings, conducts, and
materials can be labeled

(4)* 3, Identifies common objects by name, or by an as-
signed or agreed upon name

(5)* 4. To produce labels isomorphic with reality

*Competency B of Category XI was incorrectly numbered
on the list sent out for judging. The numbers-ap-
pearing in the parentheses() indicate the numbering
shown when judged.

National Panel

Specific Comments:

1. Re. #5 - Does anyone? Can anyone do more but have labels for those
concepts he has developed? Can one get anything more than collected
intersubjectivity?

2. Re. #1 - difficult to get data on this

3. #5 carries qualitative variability. A six year old could deal with
most labels but would also be likely to have variations on some

4. #5 I responding assuming this "reality" meant "agreed upon social
convention," within the range and limits of the child's experience.

5. 5. ha. no meaning to me.

General Comments:

1. Probably a high priority

2. Rating of competency independent of examples.

Appalachian Panel

Specific Comments:

1. #5 is marked as it is because I do not understand the content of the
statement.

2. Re. #5 - This is fantastic: I'm not sure that I know what it means -
Is a label ever isomorphic with reality?

66 60



3. 5. technical, Gould this be more clearly stated?

General Comment:

1. Again this looks like the child is non-verbal - However, it is his
dialect. and his labels - nut necessarily the standard or supposed com-
mon M.C. labels and/or communication

2 "Awareness" of labeling not yet complete - Use in highly developed by

"sub-culture"
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II. C. Competency: Ability to explain (essentially a functional concern)

Examples:

1.; roctl(pli..c lho dynamics of the opersilion to be

,,xplaihed

.. Iv detail relationships of functions

3. To suit the explanation to the and and situa-
tion involved

4. dives simple explanations of physical phenomena
such a5 falling, breaking, pushing, etc.

To be atilt' to ask appropriate questions

National Panel

Specific Comments:

1. Rating of competency based on Example 4.

2. #1 too abstractly stated. #2 ditto

3. Except for 5, these are relatively subtle

General Comments:

1. Piaget's work on egocentrism & Flavell's argue that this competency
is beyond .iormal 6 yr. old.

2, All of the above assume simple cases of functional explanations

1. Fxplanatiens at this age are likely to border on the anthropomorphic
rather than physical causality

4. Probably a very high priority.

5. Suchman's work would indicate such abilities no earlier that age 9 or
10 in children of educated middle class parents.

Appalachian Panel

Specific Comments:

1. The category itself and the first 3 examples are not clear (i.e.,
"functional concern") #4 explanations are given, not necessarily
"correct explanations"

2. #1 - does this mean just to recognize or to express recognition? #3-
somehow I think is too sophisticated a task for any six year old - it
implies a identification with others which children don't make well at
this age.
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Ii. Competency: Ability to describe (essentially a pictorial concern)

Examples:

r:p4-; tr-N ,nether

I'S t'lvnt,

.,,mmunicate Oescriptiom; of common
in ter.7s of their attributes - color,
ize, texture, etc.

ccrrectly to compare object foa-
in term ct color, size, etc.

National Panel

Specific Comrents:

1. Re. 3 - Only a few o year olds can come near this.

2. Re. 1. - depends of course on what is meant by "meaningful"

General Corrnents:

1. I yonder if ycu are not barking up the wrong tree - Should you not be
asking teachers about what they take for granted in 6 year olds?

:. Probably a high priority especially if the object described is not
physically present.

Appalachian Panel

Snecitic Cominent-.:

00 e itic Comments were indicated by this panel.)

General Comments:

Appalachian children come from a heritage of picturesque language.
Its use needs to be fostered and built on.

With guidance - through questions may get descriptions - accuracy is
another matter.

3. Again - a good area in which parents and teachers might work

-.. On fundamental or simple scale - not on complex or abstract scale.

5. Why limit to pictures?



II. E. Competency: Ability to articulate

Examples:

I. lo speak audibly

To speak comprehensively

3. To be willing to speak when appropriate

4. To monitor unnecessary or inappropriate speech

5. Pronounce words in oral vocabulary correctly
(communicably)

6. Expresses "Mood" by vocal inflections (sad-
ness, anger, secrecy, etc.)

National Panel

Specific Comments:

1. Re. #4 - Own or others? (cannot rate as stated)

General Comments:

1. Although general speech competence is important, the articulation
goals here are relatively advanced and/or not too appropriate.

2. Probably high priority

3. Piaget's work would indicate that such examples are beyond the capacity
of 6 year olds, yet some 6 year olds of educated middle-class families
can approximate what you describe here but not typical

Appalachian Parte'

Specific Comments:

1. 2. too general - no way to evaluate 4. runs intp value judgements and
conflicts between teacher and child's values. Most of what a child
says he feels necessary to say.

2. 2 relative

3. Re. #3 (great individual differences in this)

4. #6 - voice inflections often give mood or feeling - However, child may
not be able to verbalize the mood.

5. Here again "appropriateness" needs better definition - Also Appalachian
children have a heritage of expressive language in both music and
folklore

65



6. 5. According to own dialect

General Comments:

1. There is certainly evidence of these abilities - but "polish" is an-
other matter.

Besides from speech deficits in individual cases, temporary difficul-
ties due to loss of deciduous teeth, or variations due to extroversion
and introversion this skill is pr.!sent in considerable strength.

3. May articulate well only according to sub-culture.

4. Questions: his dialect or M.C. standards



II. F. Competency: Ability to express feelings

trAmples:

I. Identities common emotional expressions in other
persons, e.g., anger, sadness, joy, etc.

2. Uses common coping reactions to expressions of
emotions In others (comforting, distracting,
avoidance, approach, etc.)

3. By statement in lieu of action

4. To describe alternative feelings through role
play or verbalizations

National Panel

Specific Comments:

1. Re. #4 - A few can but not typically

2. Re. #4 - Again, within the limits stated for #1. #1 only the most
basic emotions by now with any consistency, although always recognizes
hedonic tone.

3. Re. #4 - This doesn't seem complete

General Comments:

1. Generalization impossible

2. Who knows?

3. Shouldn't identification of one's own feelings be entered as an ex-
ample here?

Appalachian Panel

Specific Comments:

1. #1 S #2 - May sense & react - not necessarily verbalize #4 - too
broad

2. #1 can sense it - but may not articulate?

3. 4. Word "alternative" not clear. Perhaps not needed in statement

General Comments:

1. Children this age are just learning to use words instead of overt action
or action directed at other objects.

2. Competency: better expressing feelings through actions rather than words.

67



II. G. Competency: Ability to use ma-vernal cues.

Examples:

Tu commur.iza*-t- ;a**cm..ne

2. To describe ttlrout". g**a: meers

3. lo recognize pos-.** as a mea-s c* communication

4. To make use o* comma- a-c am gestures

5. To recogrize *a: a :es- res as a moce of
communica.*io,

t 30. Parte I

Specific Comments:

1. #1 - #5 with same limits state F-1 above

2. Re. #3 - highly doubtful

3. Re. #2 - Can draw pictures but have little collective significances

General Comments:

1. Ability to use and respond to non-verbal cues

2. to communicate to others and to receive information. A mixed compe-
tency with both receptive i expressive examples

3. These are interesting, but an afraid there is no evidence on them.

4. I find any attempt to rate rvur competencies to call for generalizations
that are impossible without a set of norms or a set of teacher beliefs

AppalacIliart Panel

Specific Comments:

1. *2. There are many types cf "grapdic means" should be more explicit.

2. Re. #3 and the word recognize - but not label or articulate

3. #1 6 #2 - depends on the level of performance desired. Maybe obvious
to child but not to an adult or another child.

General Comments:

1. Perhaps because some of these ch_iIdren do not articulate as verbally
as others, they have used non-verbal means



11. Category: Communication

hational Panel

Comments:

1. This category is to.o abstract

2. Will net apply generally

3. including the more ifficult competencies; including only the basics,
rate as "5"

Appalachian Panel

Comments:

1. This category is one n 'which this child experiences difficulty - not
because he can't speak, but because his language is not necessarily
M.C. standard language.

2. This section is difficult because it does represent a deficient area
for a lot of Appalachian kids. The children I had contact with were
in a sort of compensatory program that quite naturally dealt with
language. All the children had "language" and "communication" skills,
but not of the sort I think this scale refers too.

69



4
4

/08

R
Ir

40

lrtr

4i4

1/4

.44

It*
1

144
114

I

54'
1

O
lt

11
1.

J1
f,

511
gi

II,
,

i
,.

4
O

4}"
0

,.
r-

$.#
,

,
,

li
4)

44
0

4 s;
do

1
iti

101
444

4
4

I
Ili

444
1

4$
41,

,
rir

1
*

I.
L

A
l

1.4
$

I.

4)
I

III

,
.-.4

1`
&

4

1
II

4 44
4

131
1)r4.

I
)

44

:II
. r

fig

4

i
41

or
ro

;I)
4

i
t

4,..

i i
1

0
1

.
I:

4
I J

41
1

i I
'1

1 4
kto

14
,

A
 )

441
ii

A

0
'1)

1*
1

4
4

.3104

4". 4
4

A

1 j
A

l
1' 4

1 A

A
l

1
4,Ir

,i
in

111

4- 4
)

1
4

4
411

.44
4))

l 4
A

 0
1

I)
in

4
A

)
)*1

A
4))

.,(
4

4/4
H

I
4

ill
4 1

41
4)

V
/

II
1 1

4
6

I
I

A

4
A

11
:y.

4
4

i
;

*
It)

1
1

4
I

401

0/
11

/44
4

/I
in

4
, 1

A
A

4..4
ill

I
1

I
1

I
/

./
1

/
1

,0 1
/

09
1'

1
44

i
'

'
' I

414
I

4
4

-0

I
A

:11

44

t-f
61.

A
`.4

44(;)

41Irt4.

4r tI
04.141

it 4(
4

4141

r1.1
4

4

t4

4.

4.4)

A
 l

'A
4

44.4"
4

.41
.)

V
 IQ

ti

1111

O
tt

u4
4

114
est:1,

;,1.1



Ab:iity to copy

es

eve-Ilana coordination

es ;eome.rriaai shapes anC designs

sounds

-e ges% es ana movements

mcrerera riven design

National Panel

40 4,4 :,:mtrz-lec by large muscles - not small. #5 some & some not

3 %cc an example, #5 Not a behavioral example for this compe-
z*nc-,. 4.4 :ust beginning; many errors present although child tries
tow :a io

E.Losto...e acc :fear to me. Example 5 not clear to me.

clear but seems to refer to analytic skill far beyond 6-yr.-old

:a is.

:ItlerL.-_zaz.l.crt without specifying the situation is impossible and also

41:3;n the reach of most children altho a psychologist might
e',..tclting appropriate responses.

imitation are the most important elements here.

Appalachian Panel

.:MMentS,

aces "comprehend" mean? how do you know he comprehends? "'

*C14...4 ::!qr*.:004Ce be better?

- .0cuLa lepena an the sounds & familiality.

lioc properly atated, Re. #5 - ambivalent

- :here is a great deal of research on this from the Bender
sc. _: :est. etc.
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5. Again - #1, 2, 3, & 4 are fairly simple - Altho - good copies (#2)
would be rare. But #5 - comprehend is big jump - Influence or average?

Geileral Comments:

1. In general most of these examples require good small muscle develop-
ment

'. My responses, above, were made in terms of the child's use of objects
and body to copy (something other than paper and pencil, per se)

72 '*5



III. C. Competency: Ability to draw

Examples:

I. To conceive and hold mental pictures

2. To produce recognizable pictures

3. Draws common geometrical shapes (square,. triangle,
circle, ellipse, etc.)

4. To comprehend design

5. To demonstrate basic principles of design

National Panel

Specific Comments:

1. #3 on demand? at random? what?

2. Examples 4 and 5 not understood

3. Re. #4 - Not a behavioral example of this competency. #2 - when
coupled with explanation, rates a "4." #5 - if this means "composition"
in drawing, then rates a "2" - Otherwise X cannot tell what the be-
havioral referent is,

4. 4 & 5 depend upon the level being considered. "Good" design is foreign
to many adults but kids can learn if taught.

General Comments:

1. Bad goal to pursue at this age; stick to drawing as communication
rather than as design or representational skill.

2. This is pretty traditionalistic conceptions of drawing ability.

3. The further you go the more need to specify the.

4. Priority unknown

Appalachian Panel

Specific Comments:

1. 4. not clear, 5. not clear

2. What are basic principles - balance, proportion, etc.? Can make simple
representations - but not complex designs w/ understanding.

3. Re. #2 (Recognizable to him & to others if they are "tuned in") Re. #5
Not to demonstrate these on command; however, intuitively use these
principles.
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4. 04 - here again what does "comprehend" mean? and re. #2 - recognizable

in whose terms?

General Comments:

1. This really needs working on. Can't all six year olds draw? Whether

he draws well depends on ones understanding of his level of development.
He could be in the scribbling, preschematic, or the schematic stage at
6 years of age--each would produce different pictures.

2. Rewrite form

3. Is the ability to draw a vital competency?

74.



111. D. Competency: Ability to use body to express feelings

Examples:

1. To recognize the effect of physical gestures from
others

2. To communicate various intentions with the body

3. To demonstrate common physical gestures (threat-
ening, pleading, rejecting, etc.)

4. Executes simple rhythmical dances

To take the roles of various objects

National Panel

Specific Comments:

(No Specific Comments were indicated by this panel.)

General Comments:

1. Who knows?

2. Again, these are interesting, but data are lacking concerning their
emergence in child development.

3. I am puzzled by the placement of this competency here rather than under
"communication."

Appalachian Panel

Specific Comments:

1. Appalachian children can execute highly complicated dances - even 4's
and 5's can often clog -

2. #5 - if objects are familiar, yes; if unfamiliar, no.

3. How does #3 differ from #2?

General Comments:

1. I believe there is evidence that children use their bodies. Not sure
their illustrations are well-stated.
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III. E. Competency: Ability to control large muscles

Examples:

I. 10 b4lAncu one',) self in situations wiih spocial
whoroints (balance beam, walking an incline,
using the trampoline)

2. To move in the ways one wants to

3. To avoid excessive clumsiness

4. Makes movements of whole body or of limbs in re-
sponse to oral directions

5. To acquire cognitive control of movement

National Panel

Specific Comments:

1. Not sure of meaning - "cog control" - Brain obv. control - recognition
is clear

2. #4 - may not understand directions

General Comments:

1. Acquiring cognitive control of movement is very complicated - it is
present only partially at six.

2, Note - here you specify situations

3. Probably within capacity of most 6 yr. olds.

Appalachian Panel

Specific Comments:

(No Specific Comments were indicated by this panel.)

General Comments:

1. Most of these examples would depend upon the individual child - Again,
this competency would be dependent upon child's background experiences.

2. Maybe because the children 1 had contact with were rural and had been
out doors a lot, they had very good large muscle control.
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General Comments:

i. Although I might have furnished other examples that would demonstrate
small muscle control, I still think Appalachian children might not have
had as much experience in this area. However, they did catch on and do
well with some sewing, weaving & basketing work that we did.

2. Still a relative ability much better than at 3, 4, 5 & will continue
to improve with practice.



III. Category: Coordination

National Panel

Comments:

1. *See comment re. inclusion of Competency D (The comment that was made
by this person was: "I am puzzled by the placement of this competency
here rather than under 'Communication."

2. by itself: meaningless

3. Probably easy for most 6 yr. olds.

Appalachian Panel

Comments:

1. I am not sure that this is best category choice

2. feel this will depend upon the child and his prior experiences. Thus
generalizations are difficult.
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IV. Category: Habits and Attitudes

IV. A. Competency: Ability to initiate action

Examples:

I. I doyolop knowlodge about meansends rolalions

To accept and initiate affective feedback when
conditions are not satisfying

3. To be curious and want to explore the environment

4. Qesponds to oral directions, carrying out simple
actions of two or three steps

National Panel

Specific Comments:

1. #3 quite variable across individuals, and the particular manifestation
of curiosity are also variable.

2. But example 4 is responsive, not initiating

General Comments:

1. A-1

2. I am still having trouble with the qualitative differences. The six
does all these things but the level of complexity is low.

3. Of course six-year-olds have ability to initiate some actions but your
examples are not well chosen & the situations are not specified. Not
a good concept.

Appalachian Panel

Specific Comments:

1. #4 - one step directions - possibly two: - usually the verbalization
is confusing to the child.

2. #2 - more evidence for initiating than for accepting!

3. The examples in #1 & 2 appear unrelated to competency listed.

General Comments:

(No General Comments were indicated by this panel.)



IV. B. Competency: Ability to plan action

Example:

1. To make choicec based on the dynamics of a given
,,itudtion

2. To assess resources

3. Forecasts end results of action

4. Plans a set of actions involving 2 or 3 separate
steps to accomplish a stated goal

National Panel

Specific Comments:

1. Re. #1 - What given - This is utterly meaningless. Re. #3 - Some and
not others. Re. #4 - If highly familiar but not new.

General Comments:

1. Here the issue is whether we are going to assess the child's accomplish-
ment; if so, ratings are as shown. If we ask can he try to plan, he
can a little.

2. This is very general and almost impossible to rate.

3. A-1

Appalachian Panel

Specific Comments:

1, Example #1 is unclear

2. Re. #2 - I'm not sure that we, as adults, even do this!

3. #4 - More evidence that the chid learns/mimics rather than plans/
thinks through steps before action.

4. #4 - too many steps

General Comments:

1. Examples in this and other competencies would read more smoothly if writ-
ten in the same form, i.e., "To make choices-To assess-To forecast-To
plan--"

2. You have some interesting research ideas here

3. This competency is just beginning to emerge, not one already mastered.

4. Needs guidance
81



IV. C. Competency: Ability to r$1. in actions

Examples:

r0-
,4uirOPK.T.11

2. To recognize :-:tte'e--ct tetweer time scent and
results ac!-,Teve:

3. Tc it!entI4v Tr-e-'17

more com:l.i,t,& ocia s

perlist

errs related to

:-esece cfi - istractions

Tc, be willinc activity

6. !c ada;:.! i-.'es tne cemands of
tne situttr .tcw w-er --si..-takInG is a
bet/er slrategk

%ationa'7 Panel'

Specific Comments:

1. #2 they can but usually don't ho

2. #4 - Individual difference*, however, seriously undercut generaliza-
tions! #5 - The comment for ;#4; -.t.pp:tes here also.

3. No. b - I have difficulty 4aterstaz4i=g this In concrete terms.

4. Re. #6 - Doubt there is an emp r caL evidence on this point.

General Comments:

1. A-1

2. The language in which these alternatives are cast is beyond nearly all
6-year-olds but it indicates proci--5es same show

3. I am inclined to say "4" but the examples given, this rating
could not be sustained.

Analaotia- Pared

Specific Comments:

1. #5 - Many factors involved: one being whether child thinks activity
unproductive

2. #5 - usually will abandon



3. Styles are a comp ex i4 incompletely understood phenomenon.

Item 01. If chilc '- Interest.

General Comments:

1. Attention span is largely degen.ient upon whether task was self-
initiated.

' Competency: per ormance ::ependent upon task, situation, alternates
and child.

3. This was a difficult set fcr me to rate as there are Aany variables.
The actual "tasks" might cause the ratings to change greatly.

Again - fascinating ideas as yet basically untested.

5. See the restarch .7.:1 Bruner, McKinney, Kagan, etc. on this.
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:41acetenc: Ability to sustain health and safety

EA-11='es:

that it important to Try to :w-event

714'* r :ommon 'standards for pei.,r group

i,:enrify common symptoms of Hitless; infection,
.temperature, swelling, inflamation, etc.

;;,:..w safety practices in daytoday activities

zvveloo sensible eating, sleeping, and dressing

National Panel

4,e, F3 - %lin say do not feel well but typically say "tired." Re. #4
acn:;.evement oriented, Re. #5 but great class differences.

41. TtlE :417 6e caught, #2 when they "remember."

S: 4-;..erent from the others - doesn't seem to fit

t: low can a 6 year old identify infection?

:47inmen:s;

tc

rune patterns are rarely self controlled

::.afQrmation on safety and health is not something most can be
extensively. Positive attitudes in this area are more to the

Appalachian Panel

-zould be sub-divided

;.1C4, etc.. - yes,

Zamara: :zinnents;

-vc-ila be "normal" for children in a day -care situation - they do
tae tlme.

85



2. Examples generally r*flective of the home - and the home training.
If parents emphasize this, it will be reflective in child.

3. Although this section is of great importance the child at age six
rarely shares the adult's emphasis!
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IV. Category: Habits and Attitudes

National Panel

Comments:

1. There are many habits & attitudes where the child demonstrates greater
advancement than on these, but given the competencies & examples above,
this is a fair estimate of the rating.

2. Means?

Appalachian Panel

Comments:

1. This seems to me to be a most important area to emphasize with parents
in terms of their habits and attitudes.

2. So much of this fs reflective of the home experiences and background.
Ex. if parents unaware of nutrition, difficult for child to be.



V. Category: Social Relationships

V, A, Competency: Ability to assume appropriate social behaviors

Examples:

I. Works cooperatively toward a common goal by divi-
sion of labor

Follows directions given by another peer in pur-
suit of an accepted goal

3. Makes positive overtures to others

4. Regulates antisocial behavior in himself through
moderation, redirection (we repression)

5. Recognition of the various roles that adults and
children are called upon to play

National Panel

Specific Comments:

1. Recognition of roles is difficult to assess - Certainly can recognize
some, here as an idea of variables taken by one person - I don't think
so.

2. Re. #5 Example suggests too many difficult things. #1 & #2 - indiv.
Jiff. are prominent, however.

General Comments:

1. Probably A-1

Appalachian Panel

Specific Comments:

1. *5. Too general.

General Comments:

1. Needs guidance



V. B. Competency: Ability to get attention

Examples:

I. Stimulates co-workers by manifesting a sense of
urgency

Obtains information from others by asking ques-
tions

3. Evokes interest in others by playing a role
(teacher, physician, etc.)

4. To get attention when appropriate

National Panel

Specific Comments:

1. #4 Indiy. diffs. are prominent, however.

2. Re. #4 - do you mean recognizes when interruptions are appropriate?

General Comments:

1. Data on asking questions is inconclusive. Much depends upon the situ-
ation.

2. Probably A-1

Appalachian Panel

Specific Comments:

1. A personality variable more than developmental

2. #2 - Information obtained may or may not be correct. #3 - depends
upon role. #4 - "attention-getting" need not be just when appropriate.

3. I'm not sure that I understand #1.

General Comments:

(No General Comments were indicated by this panel.)



V. C. Competency: Ability to maintain attention

Examples:

I. Holds attention of others by effective communi-
cation techniques, avoiding threats

2. To sustain on a task or an event

3. To convey the intended message

4. To be direct

5. To be sincere

National Panel

Specific Comments:

(No Specific Comments were indicated by this panel.)

General Comments:

1. Probably A-1

2. Your examples seem to me to show a lack of appreciation of 6-year-old
competence

3. This is a relatively minor competency.

Appalachian Panel

Specific Comments:

1. 2. If self-initiated

2. #5 needs some qualification with it - what does "sincere" mean and what
does it have to do with maintaining attention?

General Comments:

1. Markings are generalizations

2. personality variable

3. Not sure that the "ability to maintain attention" is the competency
here; however, items 3 4,5 are impt.

4. Seems confused - Is the child to maintain his attention on something
or is he seeking to maintain the attention of others? or are both
intended?
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.Comp!ten&/: Ability to adopt the perspecIt%ive of another

-Examples:

1, Tu ro

A T6Overb

rt:it

play

and taik.To others

lize about another situatioh

neseif in ,th4 conditions of another

National Panel` '

Specific Comments:

1. Competentis'l and 3 may o
perspective. .,

2. 44 what .kind of Condition?
"no." You.could teach some

,General Cqmments:

may not bear on ability to take another's

Some pf the tgocentrism stuff tends to say -
blit there is l i k e l y ..limit.

S
40'

1. The examples for which I have made a higher rating (e.g., 4'or.5) are
not criterial for this competepcy:, Example, #4 Comes closei to being

.----,---------777criteriAl. .

-
',1 . ..',

1

t
. .

,

gole-taking skills are actually only rudtmentarY at 6 -
this is a tFanaition point, -so that.ratihgs-totild be #2

.5r level of referenced,in,the questiola.

Once again,
,depending on

e

In generals the egocentricity of 6 year olds ;rules out such behaviors.
, .

but are exceptions in educated middle-class families..

Probably 4-1. , /

\.:
-

.

, '4

.

f r
4.

I.

Spec i f1 c Comments,;

I'm pot surhow much Nos. 1 = 3 reflec t the competency - except at
bade 'level.. Ong --seems inappropriate here.

Appalachian Panel

theikyersion of the role, #2.- talks "at" others/play dependi
vu.pon previous, experience, 13 - their interpretation.

General Comments:

.

i,-1.. I don't find ;the examples to beConsstent withethe competency --

one can role play-WIthbut adopting the Perspeptive of another person.

4

See' the research of John navel' and others on this

4.
91,

4
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4

t

Competencyt Ability to respect the*.indi duality of others

Examptes':
..#

I. l diScriminato without 'etOn'g to.juidgT,

express admiration for others *hen admirati on

'.'"ISbapproprit.te
p

,. .

3, To choose p9rsonal Actrons tpward others independ-
. a ,

ently.of physical differences
4 al a e

..-
1
4, To reject clearly antlsocial betlaviOe in

5.. idr-recogl)ze differences whin broad racial or
social catiagorre

"1.

;

f, NatLonalieranel
i, .

. .

, . t

., . N .

Specific Commenti
. ,

.

I.' I am bothered by Example No, 5

General C6men.tst

-Who knows?.

..i ..' 4 )
i 2. Cannot generalize 4.

, .

v

I(

"*
3. The exampi

N giver generally are not criteria' for the stated compe-

1 tency. These kids know about indiidual4Ay by 6-0 Init do not respect

it.. .

i

.. .,

specific Comments:

Appalachian Panel

a.

I. #2 -.admiraiion. may be given when action unappropriate, #2, W3, 115

reflective of many factors - background, experience, etc.
4

2. #3 - A six year-ofd's choice tonal action is modifi (therefore
not:independent of)\by a physically kandicipped person,,.fo ,example.4
#5 --Might we not expect the 'child to recognize similarities also?

. )

General 'Comments:

1. Not yet conscious. Again - an arearin which work might be 'done.
1

2. Some of the items are difficult to interpret 7 apdopen to many differ-
.

eae concluSions, e.g.,.No. 1.

I
.93 a

44

a

,



Comments:

r

V. Category: SoFial Re)ationships

National Panel

. .
-

1. I jghbredb 4 E in making this rating tfor A.C) anae I judged D & E
to belong off the, list 'at this age.

1

Comments:
f'

"1, Almost across the board, the exampl s are too broad to ever make a
choice that would be either strongl supportive or otrongly. nonsuppor

tive. That is.., each competency exists,in\some'degree.in most children

", by age six. If) for example, the simple se. of scissors is whet you

are referring to then that is guile different from near mastery.: I

:.assume ydu ace thinking in termakof near mastery for each item.

App a AO an Panel'
)

2,

3.

4a

A six is a time bf dawning peer awareness & social skills.' Children

*vary consideably here.
1.0 I .

Somewhere in this
some reference to

category, and pechaps in Competency E.), it seems
the ohild's,respecZ for himsflf would be an important'

I . w ,

*

reklectiye of home background an4 child's prior experience.

a.
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Site,

County

Home Visitor

.

Ilf

V

Parent Rating Scale of Child Competencies

2atetilly On 4*

0-9)

Directional After you reed each stetelitent, please circle the vprop,risate nUmb'

Number gl means yes, number 2 means no, number 3 means I am not sure,
and number 4._IneaQm X do:lit, u.nderstand. You are to read' the quektio
BY THE TIME XOUR CHILD /3144T RS THE_PIRT 73RADE ,SHOU/D' HE/SHE BE siV31.1$
To ,toke each statement.

Sample Questions; i

I

By THE TIME YOUR ($ILD ENTERS THE \

FIRST 'GRADE SHCULD HE/SHE BE JWIZTO \

L

Sample 1:, Walk

§:ample Fly an arplane

Yes No

ti

I. Am I Dc;nit
Not Sure Understand

2 3 4

3

.

BY THE TIME YOUR CHILD ENTERS THEIIRST
GRADE SHOUID HE/SHE BE AEI* TO;

Label ob3ects that are the arse.

EXAKPLE: Cups that are alike.

Yes No
X. Ann - I Donit

Not Sur Understand,onommovomOoOtrTV

1 2 3 . 4 II)

Label objects that are different. 1

EXOSPI.E: A fork and a spoon.

Beat out a simple rhythm.

EXAMPLE: Beat out a simple rhythm
by clapping his hands tä the mound

. of "Jingle Bells."

1

S.

4 02)

Or



4

Tell you wh kne,note is high -or
ope note is low when he hears
someon'e

. Tell you from what object a sound
is caning.

t-

EXAMPLE 3 ti 'teakettle

6. Tell, you the shape of an object
(whether yes routd; square).

Tell you 11.s color of ,iin'object
1Whether i!tl is red, yillow).

. Peed some or all the letters in
the alphabet. 4o

. .

dose his 'eyes and teIl:you what
he touches - ice is'cold, cotton
'is soft; is round, an block
is square..t

16. Close his eyes and' tell'you, by
.ouching , thit the herd , cold,

smooth' object is ash ice cube. ,

11. Clo se his eyes. and te_11 you,
touching, that the. Boa fluffy
object is cotton..

-
Y.

X Am X Don't
112,. isafteL Unders And

I 2' 3 (1;4)
;,

2

r

1

I

3

, 4
y..

4 1.7

3 , 4.. .114)

2

2 34 4

. (19)

. 120)

2 3 4 t2/

12. Pick out objects that are the same. 1 s\
MAPLE; In a pile of toys he
1pitks out the red ears.

I

01

4 (-22)

en,

13. Te13. you why he iiaks oqt cert.-sin 1 2 3 4 (23)

objects 'to go incertain

EXAMPLE Why he put all the red
cars in. a` piles

Put a. label" (name) ,on each pile
of objects.- *4

,Y Y

EX.AMPLE: /901 the" dolls in this
pile areold. All the dolls in
this pile are new. r

1

2 3 4 (24)

O

1



P' m v Ij .
'Stock

*1`0%.** 6

6'

V

te.

$

*I X Don't
* Yes ' ' NotuSure .Understand

Objects *.,6ocroi/igto their size.*
0

LI!..; .The to.g.car goes on .#'1V. 4 '6

bottstn of the stack*, the medium sizei
var in the middlbf4A4=0.41(littIe: '. .

car on. top,.' ',4

/dentity positional.relat,i9nShips.
f

S'4MPLE: ,,Pbinst out the, 'first
kw:ion-X-14 liTi.e7 the second
Rers,on, the laet.

t-**Match one

EXAMPLE**:,.

the 'Urable
a,

0
Obj'act with another.

For each cereal
cher!) needs/to be a spoon..

Sedate objects intq groups.

*"'
FAAMPLE: From 'a Vile of knives,
fdrks, anespoons), put one fork?
'one knife, and one spoon at"the
table setting. 3*.

19; Tell you if one pair of thus is -
larger Or smaller than another pair.,

4'.

EXAMPLE:* A pair of dadcs shoes
is larger than a pair of baby;'; sh es.

20.' Tell you wen one thing is langex,...
ort,shorwr than ati8thers.

\I. you whv.one thing heavier
ightqr than anotfier.

22. Tell ,ytAl. if something is coming -
toward him or. going away from kipm.

. 23. Tell you if oRe,thingis a Tilzt-d-
-of another.

.0

p

4

EXAMPLE_:
.

'.A wheel is a pa;;bf. .

a cat. : ,

)... .
--.S. ,

, 24. Tell when one .things causes
; ----- anot114r to happen'.

.1
I , . : .

. EXAKPLE: The icy road caused the.
--- car *-) s)c.id. .1 .1 .

25. lel you his left hand fzcxn -14s
right hond..,

I 2

,
2

2

3

4

21

. *-

6:*

.77:44.1.!.1:,, a.**
"" 4t.i4

4 c25),

4 (27)

4 .t(2 )

4

4

4

4

4

(19)

4-

0

4 (34)

(35)
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"Sit

r.

S

County

D ect t ns:

1

ID *

r

a

Raireht Itating of Child ,Competencies
- I.

Ca egory 2 (IV),

9)

a

After, you read each statement, please ciTcle the appropriate number.
.Number 1 means yes, -number. 2 means no,,tumber.3 means am not sure,

and number 4 vans- understand. .You are to read the.qudstion
BY THE TIME YOUR CHILD ENTERS THE FIRST GRADE SHOULD\HE/SHE BE ABLE
TO befOre each statement. -

Sample Questions:

BY THE TIME )TOUR CHILD ENTERS THE
FIRSTZGRADE SHOULD iteisliE BE ABLE TO:

Sample 1: Walk

Sample 2z Fly ap airplane

t #

t

I Am. I Don't
Yes No' Not Sure 'Understand

.-

2 3. 4

0

' EY TRF TIME YOUR CHILD ENTERS THE FIRST
GRADE SHOULD SHE BE ABLE TO

14

*. ---- ___----.

Talk'-to people other than members
of his .famil.y. . .

2. Recognize he importance of labels
(terms) . r".
E4A4PLE: The worddr"kid" means a

Small child or it can _mean
goat.

Air

6 I

6

4 Yes

110-

ti

4

2

I Am I Don't I
Not Sure Understand

461

4 (is)



mgotatt=77r.,7--",.7.:7777%."-L.:

la a

A.
Be able toilve a group of-things
a name.

EXAMPLE: All brands of automobiles
whether Fi;rdi Dodge Chevrolet, are

ipalledlars.

4. Tell bOW something works.
rY

Kno'wyhen he is being' understoqd.

flip etc.
thiiigs that fall; breakr

Ask questions that.have a purpose 1

or reason.

,-77 ,6 ;74

1 Ain I Don'ts-

NO i'Not Sure Underaana

2, . , 3
1

4 .3)
4

1. V

8.. RemeWier certain objects .or events. X. 2
t 7 ,

EXAMPLE:4 He used to have a stuffed
bear and he remembers it..

Describe something by telling you its, 1

shape.1 texture/Nand size.
1.

Ia. Speak so .you cap hear him.
. :0

11. Speak then appropriate.

EXAMPLE: ShdUld hi/she know not to
buttin when hi's parents are talking.

12. Pronounce.words correctly.

'13. Express moods py tdcle of voi

' EXAMPLE: 'Anger;-sadnesso Ele

14. t,]Know corn:mop' emotiOnal expressi ns of

others.:

0.

EXAMPLE: I love° you. I hate yolv

2

2

(15).

4 (16.)

-(1,1)

4 (1 8.)

to

4 (19K

3

120

4 . P)

4

15. 'React to others, positively* *1 - 2 3',

EXAMPLE: :COmfOit a crying sister or 4'5.

brother or avoid a pestering brOther
or sister.

0.

I

ill

(22)

(23)

4 (24)

p

,

(25)

rra

g

644
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I

.$

'Prei;end through role play-that4/ heli
in angry when he /she is not.

4.

Act outhfeelinga withogoApeakin,I.

EXAMPLZ: Noddidg,headhshrugging
rhou4ers, frowning

Deter tip saTething by drawing it.
4

Ose arms 'and hands to say something.

a

.3

I Ami . I Don't

Yes No Not Sure Pilau and

20: pse facial-gestures to say something, 1

a

EXAMPtE winking,
.sticking out his ;tongue.

'kr

t N3

44

O

Nor

-

1
2. 3 4 (26)

2 3 4 , (27)

4 (28)

2 3 4 (29)

2 3 4 (30)

I

a.

4,

47t



4

County
a

Home Visitoe

1

N.,

if

ting Scale of Child pompeteicies

Category '3 (10)

ti r

(1-9)

. . -

Directions:" \Atte )au read each Statement, lease,circie '.he app priate number!

. Nu r 1 means'rqs1-number 2 means no, number,3,means I am.not surizi,

and umber Cmeans I don't understand. You are to read the question

4 i
BY TIME YOUR CHILD ENTERS THFIRST GRADE SHOULDVE/SEE BE ABLE

.. 4- 1.

TO before each statement.")
t

mh
.- .

- -

* , .
.1

Ample Questions:

. BY -THE TIMF YOUR CHILD ENTERS THE *
FIRST GRADE SHOUID HE/SHE BE ABLE TO:

4

Walk

Sample 2: Fly an airplane

I Am I nit
Yes No Not Sure Und stand

40 2 3 4

BY THE TIME YOUR.S..HILD ENTER THE FIRST' .

GRADE SHOULR HE/SHE BE ABLE TO:

1. Put parts tog

1

er to make a whoie.

-

EXAMPLE A pLl tie

2. Decide what materials are needed to
construct or make an objects

EXAMPLE:. He might need a spoon, irt,

and water to make a mud pie.

4

O

fes

1

3

Am , I Don't4
Sure .Understauld

3 (11)

c

3 4 (12)



)

5. Use yea and hand coordination.
7

Use pencils, rayons, scisscers,

and paste.
'*

4. Make' things from various materials. 1

Yes

z Make.puppets by using

sctssars, popsicle sticks,' -

and paper circles. .

7.

1.

EXAM/Az Trace .a pictpre, c y
shapes, d 3esigns on4iecef
paper.

Imitate things tae 'sees or bears.

EXAMPLE: The sound of a fire
eng4e siren or the way'a bird
flies.

.
Draw squares,. triangles, circles.

8

Understand and label designs.

,_EXAMiLE: De'aBle to teal whether
ilem4.1paper 4 polka, dotted, setiped,
or flowered.

Umderstaild the intent of gestures
from others.

EXAMPLE; A nod of _the' heact-steans

ye s .

A. .T41 about something' by using his

body'.

EXAMPLE: Hopping-like a rabbit.

11. Use physicil gestueis-to express
hjs feelings. '

EXAMPLE: Blowing a kiss. a

2-

.Am I Don't
'Not Sure Understand

2 .3

3

3

1

4.4

3

3

2 3

.12 Imitate the .mey an object worn'. -- 1 , 2

LE Play like he is a=
coffee pot.. .

a

fh,

, r

I

04)

4 ,(15)

4 064

4 07)
.4

4 (1S)

O

a

'(19)
'r

(20)

(21)



13. Hove tó the sound of 'mu ic.

14 bala6nce himselft while w lking
1.1.1) a hill, Or. tumping a ope.

115. Move in the direction 11.ewants to..

16, Avoid being clumsy.

17. Novi body parts when directed. .

(SNAMPLEt If he is4asVed to raise
his right ,bid, cob he do it?.

CoordinatXany parts his body.

. .

EXAMPLE Raise his right ,arm and
right, leg at the ;same time.

. ..J.

19. To trianAp4hte small, -objects with
I

it 1
bhnds And fingers,. f.

,,\,,
11L:

.

. ,*Apilk.,001k AAMPLE r To dresw A SmAll doll az\
put a model plans together,

U.*

2

3

X Ant I Dont
Not Sure UriderstInd

4

3 4 (23)

3

1 3

'1 2

1

Use a hiSimert screwdriver, or a
wrench: :

21'.' Respond to ken lifection'e.

c

EXAMPLE: 'John* pick` up your

clothes:"
4

. Move parts of objedts in and out of
their ,lace.

,.,

I

EXAMPLE Remove a'battery fiom
flashlight and put it back again.

1

3

S.

3

4 (24)

f3
6.

3

.0

(29Y.
.4

11_5

a.

7

I

('

t



A

Site

**"

County----

HomityVisitor.,

(i 9)

Parent Rating alit of Child e:ompetencies

Category 4 (10).

D4,rections; Aftir- you read each' statement, please circle the approprMte MIXtbee.

Number lime pis yes; inumbee2 Bans no, number 3 means I jun not sure,
and number/4 means X.don't 1.uilerseand. You are to read the.question
By ME TUE youR an= ENTERS THE PIRST ZRADE lie/sHE Aatz
TO before each statement,

Apia Questions;

BY THE TIME YOUR CHILD ENTERS THE . ,
FIRST GRADE SHOULD HE/SHE BE ABLE TO;

t ,

e I; Walk

,441,.k Ply an airplane

Yes

4

BY THE T YJX R CHILD ENTERS Tag FIRST'.
,GRADE S ULD HE/SHE BE ABLE TO;

Yes

1. , Recognie. the means that are 1
necessary to reach an end.

EXAMPLE: Winding a watch keeps
running.

.2:1 Initiate action limn conditions , 1
are, not satisfying.

EXAMPLE; I'm cold, I'm thirsty.
My feet are wet. 1,

I Am. I Don't
Not Sure Understand.

4

4

4

(12)



I

..3. Demonstrate'''curiosity.

EXANPLIcs Ask questions about
things `0liat are new to him.

4. Wants to` explore his envixonMent'.

BXAMPUI lealts.to know about the
things 'mound himwhat makes/trees
grow, whit caused wind. ,

Aesponds in order to several%spoken
direcrtion,s.

BXMPLZ; Brush y9u'i teeth, comb
your hair, and wash your face.-

).
t,

4

I

tiske choices and tell /why *the
.chdice was made.

..V.XAMPLBs ("Wages a' peanut butter
sandwich instead of cheitse because.
he does not like Cheese.,

7. Determine what is netede,d to make
something;

EXAMPLE; 'ro' make chocolate milk
he/she knows tha.t miltk; chocolate,
and a glass 440% needed.

KnoW results of his aftions.

EXANBIA; If he /she builds admething
of wpoodit will last longer than.
sdillettOng built of payee.

Cqnt:A)1 45 attention span...

F.Y.AMPLZ; lie listens to.spoken r

direciions from beginning to end.

r.trt7'4ax 177
4

107 Knows that in order to achieve
certain results e must be spent.

FAAMPU4, Know that it takes time
to fry chicken order to eat

*

11

Yes

11'7

a

.1%

14'

# X AM X Dont t
Io Sure: Understand

3

3

2 3

'4.

1

'4 11.1).1.

4 (14)

1

Ir.

00

q4, 3 4 (19)

1 2 3 4 (20)

I



.

S

1
I
Persists in tasks ,when distrgctions
are present. '

PLR* Completes a puzzle even

2

though his brpOer is pestering him.

12, KnOw where to get help if needell. 1 A,. 2

13. Know when o get hel p if.needed.,
1

1 2
A

14 Know how to qet help if needed.

Know it is important, to prevent- 1 2

,*

EXAMPLE; Knows to wear a co
during the winter4.

Know common symptoms of illness,
infection, fellev.

4 irt

.,17. follow safety pra6tices.

EXAMPLE*. Look both wayslbefore
vroising the street.

le. Have sensible 'eating, sleeping,
and dressing habits. o

. ;

4

r

S

C

118

*

2'*

V

X Am X Don't
Not Sure understand

,

1

(21)

.a (22)

-3 4 (2314*

3 4'

5.

2 3

iy

iP

.4

(24)..

(g )

(26)

(27)



County

oo.

Homer Vskt..or

ID

Parent Ititting Sate of kail.ci tompitencies

Categoey 5 (10) '

(1 -9)

77-------Direct.: uLil Af ex yo u read each statement, gease*brele the appropriate numbet*
Number 1 means yes, number 2 means no; .nun'tbr 3 means I am not surer
and number 4 means I don't understand,' You are torread the question.
BY TEE TIME YOUR CHILD..ENTARS 'THE FIRST GRApE SHOULDINWSIEE BE ABLE

, TO before e'ach statement. .
- -. , ., ..

- - ,

sample 004etiorlil

SY TUE TIMEIYOUR CHILD ENTERS THE "-

.FIRST GRADE SHOULD HE /SHE BE ABLE TO:
4

Yes

Sample 1: r Walk

Sanple 2;. Vly an airplane

a

.ot

2

4

'I Am IDon' t4.

Not Sure 'Understand

3 4

I I.

B THE TIME YOUR CHICK ENTERS THZE.FIltsT
GRADE ShOULD NE/SHE *WAS= V:

1. Work with someone towarda tOoltanon

.IP

EXAMPLE: .Work with a ,brother or
sister to get something pone.

Follow directions given, by a
brother or sister.

Get along with most of his friends.

4

X Don't
Yes No Not Sure Understand

1 2

1

1 2

3 4 .(12)

(13)'
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A°

.,

1'

.77:'---7..Air777A7

Regulate-the ahti7sooia
in himself.

A

=Mira; Controls his tempert'when
he angry.

-...

havior

Know how to gain othefs attention.'

_Seek infOrntation from _others
outside. the family.

Hold the--1,attention of 'Others
when. he Is talking to themi

. /
Get across what he'is trying to say

ti

Play with othdrs.

Wiihiothers.

11. Talk about soniething he has seen
ox done.

12. Put himself in another person's
place.

, WI lie understands how it
feels to be teased.

13. Express adstikatiOn fa! others.

14. Overbook physical handicaps of
others.

1

=Minot; A cbildceith..nne arm.

Recognize`iacialior social
di f *trances., t. .

I

Y

a. 2

2

2

,.1

2

1 2

a. 2

/32MMPLET Indian, Chinese,
Vihitet poor people, rich peoplitt,/

.

2

2

X Am
Not '1.1re

I Don' t
Understand

3 -(14)

3 (1 )

(14)

3 -(7

3 4 0$)

3 4 (19)

4 (2Q)

4

3 4 Z2.)

3 4 (3)

4' (24)

6

3 4 25)

I

r


